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Abstract - Oslo University College (OUC) has signed

They admitted that in their future profession as engineers and

several exchange agreements with colleges abroad and therepresentatives of their companies, their language skillddvo

number of Norwegian exchange students visiting colleges
abroad is increasing. However, the number of foreign
students coming to OUC is still somewhat below
expectations. This situation has triggered a discussion
concerning measures to attract more foreign students. One
such measure has been the feasibility of introducing
lectures in English. However, there has been very little
discussion about the English language skills of Norwemi
engineering students. Recent research in Norway indicates
that the current proficiency level of English of our students
is far below what is expected when they enter higher
education and engineering colleges. As there is no
compulsory tuition of English, it is reasonable to assue
that the language skills of future engineers will not have
improved drastically by the time they leave engineering
colleges. In view of the current general trends of increased
internationalisation and number of student exchange
programmes on the one hand, and the apparent need for
improved English language skills on the other, this pagr
describes various didactic approaches that may improve

the English language competence of engineering students.

The approaches have been tried out on students and
apprentices within engineering areas such as electrical
engineering, mechanical engineering and building
construction

Index Terms- EFL, Technical English, cultural knowledge,
didactic approaches.

INTRODUCTION

“1 thought my English language skills were good, bhad
problems in understanding what the native Englishakpes
said and also in expressing my main interesta engineering
student told me a few years agd. Have to increase my
technical vocabulary; improve my technical Englisénother

have to be improved.

My view is that we no longer need to ask if the English
language skills of our future engineers must be improvkd.
question is rather how we should go about in improvimrese
skills. This is primarily a question of didactics. Asam
primarily a practitioner, the approach suggested in this paper
is based on experiences from the teaching of English for
students and apprentices in various engineering areas over a
period of more than 20 years.

RATIONALE

In the introductory chapter to Technical Writing and
Professional Communication For Nonnative Speakers of
English [1] Thomas N. Huckin and Leslie A. Olsen, state:

“Scientists and engineers may be technically brilliant and
creative, but unless they can convince co-workers, clients, and
supervisors of their worth, their technical skills will be
unnoticed, unappreciated, and unused. In a word, if teahni
people cannot communicate to others what they are doing and
why it is important, it is they and their excellent technical
skills that will be superfluous. From this perspective,
communication skills are not just handy; they are criticalls

for success, even survival, in “real world” environments”.

The truth in this statement becomes even more pressing in
view of the current increasing internationalisation of trade,
commerce and industry. As English has become the lingua
franca of international relations, tomorrow’s engineerd wil
need English language skills that are far above the skits th
most engineering graduates have today.

Recent research in Norway [2] indicates that the current
proficiency level of English is far below what is required
students entering higher education or engineering colléges
Norway, English is taught as the first foreign langudgfeL]

added. The statements came after a visit with my uppeén primary and secondary schools and is allocated altogether
secondary class students to an exposition in London. Th&ll lessons over 10 years. In engineering education, there is
exposition consisted of some hundred companies fronvatl o today no compulsory tuition of English. It is merely an
the world where their representatives were marketing thelective (4 lessons/week in one semester, 5 ECTS) in all
companies’ state-of-the-art products. The students haghgineering colleges in Norway. It may therefore be assumed
participated in seminars and workshops of their own choicthat the English language skills of future engineers invdg
and had talked with visitors from various countries. Befor will not improve drastically during their three year studas
going back to Norway, | had asked them to reflect on anthe bachelor degree, even if many of the course books they
evaluate their English language skills. The students’ resgs0 read are in English.
indicated that they had overestimated their language skills.
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In an enquiry of 23 EPS (European Project Semester) WHAT ENGLISH —BR.ENG. OR AM.ENG?

students at the Faculty of Engineering at Oslo Universit)ﬁ_ . ) i
College (OUC), all of them considered their current Englishl €achers of English sometimes ask themselves if they should

language skills to be ‘satisfactory’ in their future professit ~ ©ach American English or British English. ~ Although the
is difficult to find up to date information about thetinstion ~ duestion may be of academic interest, it is in the context of
of English in European engineering colleges with respect t§!iS Paper of less importance. Moreover, there are many other
whether it is a compulsory course or an elective, hours ofarieties of English than the two above. As language siiés
instruction per year and curriculum. Information gatheredi®veloped for communicative purposes, teachers of EFL
from the 23 EPS students indicates that at 12 collegesisEngl Should focus on teaching an English that may be U_”d?rStOOd
was a compulsory subject with 2 - 3 lessons per week over 2and used world-wide, a ‘World Standard English (or

3 semesters, at an average. EFL was taught as ‘Generd)€rnational Standard English’) which in Tom McArthsir
English’, ‘Business English’ or ‘Technical English’. @hotal ~ Words [3] IS an ad-hoc balancing-out of a variety of
number of EFL hours should indicate that there is a potenti@actices. It is ‘a fuzzy-edged subset drawn from all the
for developing the students’ language skills. However, afteE”g,“Sh?S--- It will be the norm and level to which milliarils
having listened in on their use of English in classsity  @SPIre....

impression that the potential is not fully exploited #mat the . , .

EPS students like their Norwegian peers overestimate their 1h€ abbreviation EFL is commonly used in a broad sense
English language skills. referring to the teaching of Epghsh as a foreign language. It
Improved English language skills will enable engineers t 40€s not say if this “English’ is American English,itBh
keep abreast with recent developments in engineering are&d)dlish or something else. I\‘Ior does it dIS.tIn;QUI‘Sh between

This is important in a ‘life-long-learning’ perspectiveimay ~ What is commonly called ‘General English’, “Technical
enable engineers to develop competences needed in new arEgg/ish’ or ‘English for Specific Purposes’.
of engineering and for job opportunities in an internatlo Many English language teachers argue that correct
environment. It is equally important for engineering English can best. be taught and learned in a General _Eng||sh
companies to have an engineering staff with good EnglisRONtext, also with respect to the teaching of English for
language skills. They not only make good representatives bgh'9ineering students. My experience is different. The fact that
may also become an important asset in meetings artl€ PUTPOSe, the lay out, the discourse and the vocabufiary
negotiations with foreign companies. texts that deaI'W|th technically oriented subject mattare

The need for improved English language skills amonf'fferent from literary or newspaper texts, for examfiese
engineering students calls for strategies that develop agequagatures justify the need for didactic approaches that are
language skills that are related to their profession. It bes b different from those applied to texts on general, social o
argued that introducing bilingual instruction or lectuias lIterary topics. The term “Technical English® is commonly
English are feasible alternatives to EFL for developing'Sed to refer to texts that deal with ‘technical subjectd'tan
English language skills. Supporters of bilingual educatior?er?me texts in which the dlscoyrse is d.lfferent. from thatlus
have come up with numerous arguments in favour of usingﬂ Ilter_ary texts or texts on va}nous social subjects. The te
this method of instruction. However, the scepticism agains¥ocationally-oriented English’ can also be used to denote
bilingual education is also growing. Those in favouusing English language instruction that aims at developing largjuag
English as the language of instruction in higher educatiogKills that are relevant for a particular profession or grofu

argue that the students’ language competence will indirectijrofessions.
be improved. Their main reason for introducing lectures in SYLLABUS AND LEARNING MATERIAL
English is, however, financially motivated; an increased
number of exchange students from other countries will have Basically, the overall aim of an English language counse fo
positive effect on the budget of the faculty or the institu engineering students should be twofold: to develop the

The two approaches are not designed for languagstudents’ overall communicative competence, and to lay the
learning in particular; they are primarily ‘subject-orientadd  foundation for further learning and refinement of largpia
not ‘language-oriented’. They may to some extent helgkills. In this respect, the syllabus, the learning targatsice
develop the students’ language skills and increase thedf learning material and didactic approaches should be
vocabulary. However, as the language competence needed rlgyevant for the students’ area of engineering. The teaciing
our future engineers should be related to their profession, English should be implemented in situations and contbzats
language learning approach should be based on the activitigge authentic; that mirror ‘real-life’ as closely as possible t
that are relevant and typical of their profession in arenhance the importance and relevance of the classroom
international context. A language learning programme fomctivities so as to ease the transfer of knowledge and tskills
engineering students will therefore have to improve nog onlfuture real life situations.
the language skills as such, but will also have to enhance their Learning targets commonly describe knowledge and skills
cultural awareness so as to enable them to communicadgeas of a subject. Assessment and grades express the level of
adequately with colleagues from other nations. the knowledge and skills that the students have achieved.

Tests are used to offer the students an opportunity to
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demonstrate the level of knowledge and skills they havéhose you are talking to. The two areas - language skills
acquired. Tests and learning targets are closely linked. It goesltural knowledge — cannot and should not be separated.
without saying that the more precise the description oMoreover, awareness of culture may often ‘make or break’
learning targets is, the easier it is to develop tests. Daeaspt communication and the success of negotiations.
of learning targets should be precise with respect to galis The learning material should cover the learning targets
knowledge areas. Often it may be necessary to break dovieted in the syllabus. Learning material for engineering
main learning targets into more detailed sub-targets andoalsodtudents should primarily consist of authentic texts {egrts
add examples to describe the targets accurately. Mwritten by engineers, for engineers, on engineeringests
experience is that precise descriptions of learning targets ahdt for other purposes than language instruction), and
accurate linking between learning targets, assignments ampdeferably written by native English speakers. As thdesits
assessment criteria will help students in their languagm their future profession will meet these types of tekg
learning and it will also make it easier for teachers when thetexts should be relevant for the particular area of engirgeerin
design assignments. that the students are studying. The learning material should
In EFL the learning targets may consist of two maininclude documents, illustrations and graphic presemsitio
areas; the knowledge areas and the skills areas. Within EFused in contexts and situations that are typical of thdests’
the knowledge area has commonly included knowledge aboatea of engineering. They should also include symbols,
countries such as the UK, the USA, Australia and the likéormulae and equations used in mathematics, physics and
where English is the national language. The learning targethemistry. As such, the texts will serve as resources and
have traditionally required the students to acquire kadgeé examples of language usage for particular purposes and in
about these countries, their history, people(s) and cgstimm  particular situations.
example. However, due to increased globalisation, cultural Depending on the level of the students’ language skills,
knowledge as a learning target should be included and relatadthentic texts written in a national language and or inigngl
to other countries, particularly countries that it is reabsto by non-native English speakers can also be used for learning
assume that the engineering students will visit in theréuds  purposes. However, some of them may have to be edited or
engineers. Cultural knowledge is important, and perhapadapted. The extent of editing and adaptation will haveeto
equally important as language skills, but need not be tasght related to the students’ level of skills as well as toptingose
a separate subject. It can be acquired when necessary ardl the context the texts will be used in.

relevant. Information related to culture can be found on the
Internet or in books and students should be asked tly app LANGUAGE SKILLS AND DIDACTIC APPROACHES

such information in various exercises. The overall aim Obidactics is very much a question of what we want to do in

including cultural knowledge in a language course for lass, when, why and how we want to do it. It is a doestf
engineering students should be to raise their awareness of% ' ' .

fact that le f e A i th I anning, structuring and integrating various activif@sthe
act that peopie lrom diiferent countries express themselv rpose of enhancing the students’ learning.
differently due to their cultural background. Language

istak b q qf h The English language skills areas comprise the abilities of
mistakes can be corrected or compensated for on the spghqersianding oral and written English and being able ¢o us
Lack of cultural knowledge and awareness cannot.

. ) . English orally and in writing adequately in different taxis
Networking and collaborating with colleagues andang for various purposes. In my teaching | have focussed on
between students at other colleges may be a feasible mean%&?/eloping the students’ written language skills withémrgs
chuire knowledge about other countries. | have trieq it a fe Uch as memos and formal letters, reports (of varyinghgng
times, t.)Ut not W'th. th_e result | had. hopgd for due adous writing documentation (as in brochures, manuals, procedure
constraints. T_here is fII‘St. of all the time difference petV\then and process descriptions), and writing brief articles for
colleges. This constraint may be overcome if stu_dent urnals, magazines and newspapers. Although there are many
cpllaborate asynchronously. The greatest obstagle IS R rieties of how these documents are set up, conventions and
difference between the subjects the students are doing a.nd Vitious standards indicate a common lay-out that is widely
overall yvor_kloaq they have. . CoIIaborgtlon reql.J'resaccepted internationally. Oral presentations and discussions i
synchronisation with respect to choice of subjects and dwaCth\eetings and negotiations are adequate activities for
approaches, and should be planned between the teaChHE?/eloping the students’ oral skills.
before the students are involved.
The skills areas consist of four skills: understandingGeneral didactic considerations
written and oral communication, being able to communicat
orally and in writing, in formal as well as in informalcsal
settings or contexts. However, in most communicativ
situations and contexts, students will have to use todtural
knowledge. Language expressions are cultural expressio
they will contain and render implications that are cultyrall
conditioned. They will indicate something about the celtu
you come from and the cultural knowledge you have abo

?earning a foreign language is a matter of language
acquisition; students will incrementally acquire, practise and
Gefine their language skills in accordance with their indigld
needs. Developing language skills is a matter of how to
M¥tivate the students optimally in their work with adequate
material, exercises and assignments in the classroom.
u(Prganis:ing the students in groups (in pairs or inugsoof 3 or
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4 students) is probably the most efficient method to attiv activities so that students experience the activities as authentic
all students as much as possible during class. and relevant for their future profession. The activitiesusth

It is my experience that an English language course that ggve students an understanding of workplace realities, and
vocationally and contextually relevant for the students willmotivate their language acquisition. Visits to companies and
inevitably cover the same formal aspects of English as we maglking to representatives may give students relevant
find in a ‘General English’ course. Moreover, working with knowledge of workplace writing practices
relevant authentic texts is highly motivating for the snid. . . .

In my classes | do not teach grammar ‘for grammar’s Sake[?evelopmg text comprehension skills
The students lack the ‘meta-knowledge’ of grammar and are iat work engineers will read a variety of documents on
general mainly concerned with getting their language ‘correctechnical subjects. Authentic documents written by native
without having to learn about grammar as such. Teachingnglish speakers can be obtained upon request from local,
grammar for grammar's sake will have no effect onnational or international companies or from the Internet.
developing their oral or written skills: The study of Authentic documents as those mentioned previously will
traditional school grammar has no effect on raising th illustrate the use of vocabulary, sentence constructionagnd |
quality of student writing. ... it will ... do them a gso out, and will give the students the opportunity todgtinow
disservice.. [4]. Instead, the teacher should encouragethese elements are used in various types of documents. They
students to use ‘interactive grammar exercises’ available amay serve as ‘models’, but should rather — to my miretves

the Internet individually to improve their formal languageas resources and examples that illustrate how English can be
skills. If teachers want to support their language insonain  used in certain contexts and for certain purposes. Text
grammar, a ‘comparative or contrastive grammar’ methodomprehension will require knowledge of lay-out, vocabulary
may be used to highlight and create awareness of differencaad sentence construction. But comprehension can also be
between national language and English. extended by asking students about the context of the
documents and their purpose.

Authentic texts in national language or written in English
Teacher response and guidance during the students’ langudmne non-native English speakers can be used for language
acquisition process — formative assessment - is an efficiefgarning purposes. By comparing these texts with textsenri
means to inform them of the level of their skills and theby native English speakers, students may become aware of
quality of their work. Teachers should respond frequetatly differences between the national language and English. Such a
the students’ work and their response should be impleEden strategy will not merely extend their vocabulary, but may also
pedagogically. Responses should focus on a selection efhance their awareness of the ‘cultural’ aspects and
aspects of the students’ work and preferably make studentéfferences between the two languages. Moreover, if authentic
reflect on their own work. Moreover, teachers’ responsdexts written by native English speakers are used as examples,
should be based on and in line with requirements anthe students may acquire vocabulary and sentences
assessment criteria. Involving students in setting up theonstruction that they may apply when they are writing their
requirements and criteria will enhance their awareness of ttevn texts on similar subjects and in similar contexts or
learning targets and the expected quality of their worksituations. Thus, learning English becomes an active
Student involvement in this respect may have a direct effeetcquisition of language skills, and the differences between
on their learning. ‘classroom’ and ‘workplace’ activities may be reduced

Similarly, students may be asked to respond or commembnsiderably which again may enhance the transfer of
on their peers’ work. It is my experience that using peerlanguage skills from the classroom to the workplace.
response groups will involve all the students actively iand Develobi i kil
much more effective with respect to learning than using ‘one- eveloping writing SKIfls
on-one’ response. As with teacher response, studentsdshodlhe engineering profession — as with most other prafeski
have a clear and precise knowledge about the requirements #mtivities — is becoming increasingly ‘writing-oriented’idt
peer responses. The requirements will vary from onéor this reason important to focus on developing the stistle
assignment to another but should be in line with sormé@ef writing skills. Engineers will have to proofread, correcedit
learning targets. documents written by others, and they will have to be table
write these types of documents themselves. As indicated
above, authentic documents can be used as ‘model’

The ideal authentic setting and context for learning activitieslocuments. To my mind, however, they should be looked
within engineering would be to allocate students to apon and used as learning resources which the studentd shoul
workplace that is relevant with respect to engineering area arstudy and use as examples.

to ask students to participate in some of the normal tesvi This paper addresses the question of how to improve
of the workplace. This is suggested by Anne Blakeslee [5English language skills of non-native English speaking
Still, for most engineering colleges the classroom is wherengineering students; it does not propose strategieshéor
learning activities are organised. It is for this reason mapd  teaching of technical writing skills or how to teach watin

to create an optimal level of ‘authenticity’ in classroomprofessional documents as in ‘technical communication

Response

The authenticity of classroom activities
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courses’. The focus is on teaching English as a foreigDeveloping oral comprehension skills
language, but an EFL course will to some extent have thtou
upon writing conventions with respect to genres. Gooting

— and also technical writing - is situational and contextual

This also app_hes to various types of text or genre@raly as vocabulary and knowledge of sentence construction, but also
well as technical genres. some cultural knowledge about the people you are listening to
Genres establish the conventions that students must leafA 9 pPeopie y Ing 1o.

S spoken statements are very dependent on culture, situatio

and practise in order to communicate professionally, and ar . .
commonly defined in terms of formal features. Thus use hd context, they should be understopd or !nterpretednthh
e context they are spoken. Using videos (e.g. TV

manuals or academic papers have different features, but texts

within one genre may also be different due to the contexp [gg;ig;?::s)ogr ézctrgg?:ass#gﬁ c;;r,nsccr)nn;panilj:es tr?(; SF;j%del:]Ct
situation and purpose when they were written. Knowledg 4 y 9

about genres and the conventions that characterise or Sh%@wledge and examples of how language usage is culturally

Developing comprehension skills with respect to oral
discourse is an important part of foreign language learning.
Oral communication is fast and will require not only a rich

them is important because these conventions in many ways d |i(s:ﬁnvtv?txrfunaz)")tlr;r?sr?gtlitz)onnsegf J;J\/b'gaogg?r\?v?aetsisand rf:}l;ns n
the standards and the features that readers expect to fi 9 9 lspromay

: . : L bé challenging, but is rewarding. The sequences may need to
Breaking these conventions may disrupt communication. be played several times during which students should be asked

As communication is a social act involving two parties,to take notes in English and present briefs either in paiirs
language activities which ask students to address someofe 9 P p

should contain information with respect to a receiver or a.ront of class. Cultural aspects may be subject for dismssio
audience. Different audiences — and different intentions of' class.

purpose - will demand different communication styles. WherbDeveloping oral skills

doing their written assignments, students should apimyr
knowledge of text types and be asked to adhere to t
conventions that are typical of different texts.

It is not unreasonable to spend more time on developin
writing skills than on the other three skills. The advamtag
with writing activities is that they give the studentsédi to
reflect and check what they are writing so as to be able
correct it. Writing is also an activity that supports the

development of oral skills. Writing exercises —and prefgrab - o i )
short one - should be given frequently and should be 0Iﬁeep up a conversation is essential. Failure to do so mey ma

relevant technological subjects (e.g. brief summaries af’ break t.h? clommumcanotrrl]. Fff“ too oftenfs]:.tlude,nts use I
research article, newspaper articles, technical reports, minutf@PPropriate language or the ‘language of films' uncriyca

of meetings, product presentations). Process-oriente?fd indiscriminately when communicating with foreigners

collaborative writing where students work in groups of 38 With no awareness of CO‘?teXF or the cultural backgrotieo
students will activate students as much as possible and alldi’ﬁOple they are communicating with.

them to learn from each other. In groups larger than thises " dThf stlmplestt'actlwtydfpr devtelfpﬂg' oral .sk|llfs IS tQ<as
students may become passive. During the writing process, tE‘: ents 1o pracise reading out joad In pairs 1ocussmg

eveloping good oral skills is a complex activity and prdypab
e most difficult part of foreign language learningnitolves
ot merely being able to pronounce words correctly, using
ppropriate vocabulary, and developing a good fluency and
sentence construction. It is also a matter of using cultural
1}6nowledge and adapting statements to the context, the
Situation and intention. In meetings and negotiationslyaym
appropriate language skills as well as cultural knowledge to

groups write, revise and edit the documents several times ency. This activity can be applied to texts, but shousd al

line with responses from teacher, peers or peer-respon & applied_ to read"?g symbols, eq_uations and formulae gsed in
groups. Avoid giving long lectures or talks in classtdad, mathem_atlcst,hpthytsmshand Cpeg"sﬁfyh f(()jr exa{nplle. It is my
allow the students to explore material and inquire or seeffpression that teachers of English do not always give
information with respect to the problems they have. students time to practise this sk|II,_ and lack of flueimcyhis

If the students are working with documents (e.g. a userFSpEC:. ”.‘t‘."‘y ct?]u?e _mlsutngerstlanwng. | kil be based
manual) written in their native language, they may be asked to ctivities that aim at developing oral skifis can be base
render — not to translate — the contents of documents N Wwritten material at an early stage in the language course,

English. This activity gives the students a bit more foeedo and Iat'er . combined : with comprehens_lon 9f oral
paraphrase than a ‘word-by-word’ translation. As a foilg communication. Alternating between developing written and
they may be asked to use the rendered text to write iﬁéimi oral Sk.'"S is efficient for language learning purposestes
document as the original one in the national language usirgq/o skills aretrz:\s rtnuttjaliytaffetctdeacbh to'ghe:. Sc;[udfents mayt be
the appropriate writing conventions. The final stage nejob Ven an authentic text to study, but instéad o asking
study, collect and apply relevant vocabulary from similarIeaCher f_or information with regard to vocabulary, sentence
documents written by native English speakers in their ow onstruction, use of paragraphg and ge_neral lay out, thyy m
irst ask their classmates for information in Englishobef

document. This series of activities will make the student ey address the teacher for help. They may then be asked to
focus on the language used by native English speaketsiand talk about the text (e.g. its background or purpose). dtdb

context and purpose of their own document. activity may be followed up with various types of wrgin
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activity (e.g. write a summary or a similar text based orour students a disservice as they will need these skilteein t
background information given by the teacher). studies as well as in their future profession. Varidtetegies
Videos in the national language can also be used and chave been launched in this respect. Although bilingual
be obtained from local or national companies. The sequencesstruction or lectures in English are feasible alternatives to
shown in class should not be longer than 5 — 10 minates EFL for developing English language skills, the two mdtho
minutes at the most. The oral activities may comprise askingre primarily ‘subject-oriented’. In order to develop the
students to do oral summaries of the video (or parit) @f language skills of our engineering students, a compulsory
English, or discussing the subject or product presentdidein English language learning programme be incorporated in thei
video or asking them to render in English the contenthef studies. The language programme should have as its overall
video sequence. aim and focus the development of the language skills that
Students like doing oral presentations (individuallyiror engineering students will need in their future professien
groups) of technical subjects. Oral presentations will wevol engineers. As engineers will communicate — orally and in
various activities such as writing, reflection and struotyri writing — for different purposes and in different conseanhd
(e.g. setting up notes). This activity gives the studemis to  situations, the language programme should allow for &etvi
prepare their oral presentation which again has a positiihat are as close to authentic, real life situations ashpess
impact on developing their oral fluency. Oral presentation&imilarly, the use of authentic learning material may enhance
may also cover a wide range of other engineering relatettheir language acquisition and offer the students an
subjects (e.g. company presentations, staff and their compaopportunity to develop a language competence that they may
positions and responsibilities, product ranges, manufagtur further refine in their professional life.
processes, exports and trade relations).

Role play is another activity that students love to do and REFERENCES

may be applied to many different situations and settings (e.g;
working in pairs like ‘guide’-‘tourist’, ‘instructor{aprentice’,
‘visitor-information officer’). Role play requires role rcks;
information that the students will need to act out a @aer [
character. Role cards may contain information about the
characters (e.g. age, educational background, job position,
situation, context), but students may also be askaddamore
information or invent their own characters. Using roley@a

an activity may give teachers a means to create differef!
‘cultural contexts’ in which students may practise their
language skills and cultural competence. As most other
‘classroom’ activities, role play cannot replace a ‘real life’ 14!
situation, but it may give students an opportunity teppre

for such situations. 5

CONCLUSION

Offering our engineering students the opportunity toetigy
adequate and comprehensive English language skills is
increasingly becoming a necessity. Failure to do so is doing
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